
SARD EXPERIENTIAL JOURNEY TOWARDS 
LEARNING 
ENHANCEMENT



SARD EXPERIENTIAL JOURNEY TOWARDS 
LEARNING 
ENHANCEMENT



PREFACE BY STAKEHOLDERS

MS. KAMALJEET SEHRAWAT, MAYOR OF SOUTH DELHI MUNICIPAL CORPORATION

I am happy to know that the programme on improving learning level outcome is piloted 
first with the South Delhi Municipal Corporation (SDMC) by SARD in close coordination 
with Michael Susan Dell Foundation (MSDF). This project has been very useful to train many 
of our primary school teachers on pedagogy and how to teach more effectively in our 
classroom. This intervention has covered teachers of over 270 schools of our corporation 
so far, and will cover many more schools in the next year as well. The effective monitoring of 
this project and teacher trainings sessions are also done through mobile apps developed 
by SARD and they are integrating technology within the classroom. Through this project, 
they have also developed a Teaching Learning Material Bank in one of the science centres 
of SDMC in collaboration with the government of Israel. This Bank has got many new and 
low-cost kits and material which cover hundreds of concepts in Mathematics and Hindi 
Language. This TLM bank has indeed encouraged teachers to use hands-on learning 
methods in school to teach better. We wish there are more organizations like the Michael 
and Susan Dell Foundation who would run projects like this and the SDMC is very keen to 
building more partnerships with both corporate and civic agencies to address the important 
issue of improving learning level outcomes among the children.

We wish all the very best to SARD and MSDF and hope that this programme will bring 
meaningful result in future. 

GEETA GOEL, COUNTRY HEAD, MSDF

SARD has been supported by MSDF since 2012 and we have worked with them across 
numerous interventions. With SARD, the focus has always been on the pedagogical aspects 
of education and the use of innovative methods to address the existing learning gaps in 
children, to prevent school drop-outs and to ensure high quality education in schools. 
SARD has also been successful in developing different models across states. In Haryana, 
they have trained all the BRP’s (Block Resource Personnel) in the state and have written 
modules for primary level grades which are today being taught across all 9000 primary 
schools in Haryana.

SARD’s interventions have achieved high learning level improvements in SDMC schools 
and I would like to congratulate both SARD and SDMC for achieving such good results. We 
are hopeful that this model will further grow and get replicated in other states across India.

SUDHIR BHATNAGAR, CEO, SARD

Education plays an important role in bringing about socio-economic growth that is both 
transformational and inclusive. Education should also encourage innovation and promote 
diversity. 

These days, particularly in a metropolitan city like Delhi, everyone and anyone who can 
afford, is choosing private schools over the government run schools. The government run 
schools, therefore, mostly caters to the children from lower socio-economic strata. Many of 
these students are residents of the jhuggi-jhopri clusters and resettlement colonies, which 
mostly houses the migrant population. The problems of these children and government 
schools further get compounded by the numerous challenges that schools are facing 
such as lack of infrastructure, resources, funds and teachers. As a result, schools are not 
able to achieve significant improvements with the academic performance of the students. 
Most students demonstrate low learning level outcomes, particularly in language and 
mathematics.

In this backdrop, a pilot initiative from Society for All-round Development (SARD) with a 
grant support from Michael Susan Dell Foundation (MSDF) was initiated in around 270 
schools of South Municipal Corporation of Delhi. The objective of the initiative was to 
holistically address the issue of improving the quality of education at the primary level in 
MCD schools. The intervention itself was spread across two phases and the models were 
quite different in both of them. In the first phase, the initiative specifically targeted the 
students who were in need of the academic support due to their weak performance and 
were at the risk of dropping out from the school system. The weak areas of the students 
were assessed, common errors identified and the teachers were equipped with adequate 
remedial model to cater to the needs of the students. Remedial classes took place in the 
regular school hours where the educators from SARD relentlessly worked with the students. 

In the second phase, SARD piloted a unique model of teacher trainer for the first time 
in the country. SARD hired a team of 30 highly qualified  teacher trainers in Hindi and 
Mathematics. These teacher trainers went on a rotation basis to 270 schools and conducted 
sessions covering more than 50 percent of the primary teachers of these schools. These 
trainings were conducted in parallel with the syllabus being taught in the classroom and 
were held at the school location during the school hours with the same set of teachers. 
This ensured continuous follow-up and follow-on of the trainings and was successfully able 
to systematically address various hard spots, weak skills and misconceptions which the 
teachers were having using various innovative methods and teaching learning materials

This initiative has yielded magnificent results and many students have shown considerable 
improvements in learning level outcomes in the chosen subjects of intervention, i.e., Hindi 
and Mathematics. The outcomes of the projects have been assessed systematically through 
regular internal and external evaluations.

The mandate of the intervention itself has evolved as per the emerging needs of the MCD 
schools and the students. Many innovative practices were evolved in the process of project 
implementation to optimize the knowledge and resources at every level. In order to ensure 
the sustainability of the initiative, a systematic attempt has been made by SARD officials and 
educators to sensitize, educate and train the stakeholders at the MCD schools including the 
administrators, principals and the teachers. The impressive outcomes of the project have 
also led SARD to engage in advocacy initiatives. The intervention, after due demonstration
of its efficacy, is being mainstreamed in various MCD schools in the South MCD schools 
through the handholding model implemented by SARD.
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A close look at the management of 
school education in Delhi reveals 
that on the basis of management, 
there are multiple civic agencies 
running these schools, which makes 
it a dynamic system. All of these 
schools have different management, 
structures and officials.

SARD is a leading civil society registered way back in 1996, working mainly on improving access to quality 
education, reproductive child health, WASH and nutrition including promotion of sustainable livelihood 
options for the most marginalized. 

SARD is a pan India organization and working in 9 states of India through its 13 field offices. SARD has been 
able to mobilize support from many multilateral and bilateral organizations, leading corporates and individuals 
over its 22 year journey. SARD believes in strengthening the mainstream systems and processes by working 
closely with the Government and does not believe in creating a parallel system.

ABOUT SARD

After enactment of Right to Education Act 2009, a landmark legislation, which has increased the enrollment 
rates heavily. However, the admissions are age-competent and not grade-competent, hence leading to lot of 
heterogeneity inside the classroom for the teacher to handle. 

EDUCATION SCENARIO

Some important points/statistics regarding the education scenario:

Despite significant gains in increasing access to schooling there are still major gaps e.g. quality completion rate 
remains quite low.

The country has ranked 63 out of 64 in the latest Program for International Student Assessment (PISA) 
study, with some of its best schools ranked about average among those surveyed. 

According to DISE Flash Statistics (2015-16), in Delhi Government Schools, average drop out rate is 5.13%

In terms of quality completion of Delhi Primary Education, only 62.85% of students passed with 60% and 
above. 

In the Ministry of Human Resource Development’s ‘Educational Development Index’, Delhi was ranked 31st 
on outcomes at the primary school level. In spite of having the luxury of being India’s capital city and good 
infrastructure, Delhi’s schools are quite behind in India’s primary & secondary education learning levels.

CURRENT SCENARIO OF DELHI EDUCATION SYSTEM

IMPORTANCE OF MCD IN DELHI PRIMARY EDUCATION 
LANDSCAPE

CONTEXT AND CHALLENGES FOR TEACHERS OF MCD

The teachers of MCD come from a variety of backgrounds. Since there are many private DIET’s and long distance 
DIET’s, there is no standardization of the training they have received. Currently, the training of MCD teachers 
is an additional responsibility for DIET and SCERT, who are already over-burdened. The primary teacher is very 
good in his/her base subject, but since the teacher is responsible for teaching all subjects at the primary level, 
the teacher needs continuous quality inputs in other subjects. Given the heterogeneity of the students as well in 
the classroom, the teacher is not able to get constant guidance to address the various existing misconceptions, 
hardspots and common errors of the students. 

Delhi Cantonment Schools

Primary Schools

NDMC

Preprimary and primary education are the responsibility of the local bodies namely the MCDs, the New Delhi 
Municipal Council and The Delhi Cantonment Board. 

MCD is the biggest stakeholder in primary education sector. It manages and regulates approximately 1400 
schools catering to about 11 lakh students. Most of the students belong to the underprivileged section of the 
society.

Mushrooming of private schools over the years have led to decreasing rate of enrolment in MCD schools as 
people prefer English medium schools to government schools.



SARD has been working in the education space right from 1996 and working towards improving the overall 
learning level outcomes in Government Schools.  SARD views education as both a process of achieving 
inclusive and holistic growth and a product in the form of a more just and equitable society. 

Focus is also on the development of all aspects of a child’s being, be it cognitive, behavioral or emotional. The 
aim of education, as envisioned by SARD, can only be achieved through development of humanistic teaching-
learning approaches and supportive learning environment. Therefore, enhancement of positive discipline 
among learners and building of supportive culture in schools finds a prominent place in the perspective 
adopted by SARD on education. 

SARD’S PHILOSOPHY OF EDUCATION

Some of the major pillars of SARD’s philosophy on Education:

Improving Learning level outcomes through innovative pedagogy and promoting hands-on application.

Promotion of cognitive and skill development. 

Inculcating and integrating technology in the classroom.

Building classroom as a meaningful learning resource by integrating BALA concept in intervention schools.

Promotion of talent and creativity by hosting periodic events like competitions and quizzes.

Gender and culture sensitive education.

SARD has been working in collaboration with MCD schools since 2005 onwards. SARD has carried out various 
interventions in MCD schools with their support and collaboration of many donors.

SARD’S WORK WITH MCD IN EDUCATION

Provided remedial support to the Children 
in Need of Academic Support of the MCD 
schools

Leveraged resources for setting up Child 
Resource Centers, Digital Libraries, IT 
labs, etc. 

Inculcating and integrating technology and 
ICT in schools

Developed WASH friendly and Safer schools

Promoted app based technology for story 
creation by teachers and enhancing digital 
literacy 

Given the similar concerns and perspectives with respect to the issue of education, SARD and MSDF started 
their collaboration in 2012.

The intervention is active in more than 250 schools of South Municipal Corporation of Delhi. The objective of 
the initiative is to holistically address the issue of improving the quality of education at the primary level in 
MCD schools. Over the years, SARD has also earned the reputation of a trusted partner for MCD. The relationship 
with the MCD officials, school principals, teachers, and learners have been nurtured by SARD professionals with 
a lot of care and commitment. Also, the consistent value added by SARD in terms of pedagogic innovations, 
remedial teaching, teacher training, IT enabled learning, infrastructure development and advocacy has been 
duly acknowledged and deeply appreciated by the stakeholders at MCD.

Since the collaboration started, SARD has successfully completely the first phase (2012-16) collaboration with 
MSDF and is now on the second phase (2016-19). 

In the first phase of working with MSDF for the period 2012-2016, SARD has worked extensively to improve 
the learning levels outcome of the children in need of academic support (CNAS) in Hindi language and 
Mathematics in its two mode of operations direct model (remedial support) and handholding model (teacher 
support), having an outreach to 13,500 children and approximately 2000 teachers in the selected 150 schools 
over the given period of time. 

In the second phase, SARD along with remedial support to students, also provided periodical on site support 
to SDMC teachers on the basis of the identified learning gaps; and evaluation tools (structured on the basis 
of theme/competency and domain).

SARD AND MSDF COLLABORATION IN MCD SCHOOLS



In order to ensure that every one learns and no child is left behind,  SARD especially focused on the remedial 
support program for the academically weak students in school. Remedial support, as envisaged by SARD, was 
specially designed to bring academically weak students up to the optimal level of achievement realized by 
their peers. 

The students were identified through a baseline assessment in the entire school, and the children in need of 
academic support were targeted for continuous remedial classes.  Apart from remedial classes, SARD also 
trained the teachers and the master trainers in order to address the learning gaps. 

MSDF PHASE I (2012-16)

RATIONALE OF THE MODEL

The project was implemented in two modes, namely, the direct intervention mode and the handholding training 
mode. 

MODEL

The direct intervention mode aimed at providing remedial support to children identified as low achievers in the 
selected MCD schools to improve their learning outcomes. The components of this direct remedial intervention 
included the following:

DIRECT INTERVENTION

Intensive one-on-one engagement with every single child who was identified through a baseline survey

Customized learning support based on the individual need assessment

Assessment of learning problems/gaps/weak skills of the students and extension of appropriate support  

Maintaining a very intensive MIS for every child with all the information, assessment reports and child profile to 
track his/her progress throughout the journey of the intervention program

Designing of hands on teaching learning material for the facilitators to use with the children in need of academic 
support

Individual and group counselling of the children; peer learning is facilitated as well

Awareness building and sensitization initiatives for stakeholders

HANDHOLDING OR TRAINING MODE:

DIRECT TRAINING OF TEACHERS
 
Few teachers from each school 
were identified from West and 
Najafgarh Zones as potential 
master trainers and were 
trained directly by SARD team

TRAINING OF MASTER TRAINERS
 
SARD team facilitated the Master 
Trainers to train teachers further

ASSISTING SDMC IN TRAININGS
 
SARD team assisted SDMC in 
organizing mass trainings and 
revamping of assessment tools 
for teachers from all the zones

BENEFICIARIES OF PHASE I

A. TEACHERS

TEACHERSINTERVENTION TOTAL TEACHERS
(2012-13)

TOTAL TEACHERS
(2013-14)

TOTAL TEACHERS
(2014-15)

6 per schoolDirect Training 540 (90 schools) 600 (100 schools) 552 (92 schools)

10 per schoolTraining of 
Master Trainers

Started in 2014-15 Started in 2014-15 420 (42 schools)

100 teachers 
per year

Assisting SDMC  
Training

100 100 100

B. CHILDREN

Around 150 schools were directly impacted under the remedial program. In each school, 90 students for whom 

constant remedial support was absolutely necessary were identified and classes were conducted for them separately 

to bring them up to grade competent level. So, in total, we were able to reach 13,500 students directly over 

the course of our remedial intervention and around 67,500 through indirect trainings.

SARD maintains a very intensive Student Information System in the form of Student Profile for every student of 
our remedial education. This is used to track the individual’s growth over the intervention period. 

STUDENT CHILD PROFILE

The intensive student profile contains the following components:

Collection of information on the progress of students’ learning using a variety of procedures.

Consists of all the record of student’s samples to understand his/her learning pattern.

Drafts and assessments sheets are included to demonstrate knowledge, skills, strategies and application in each of 
the taught key learning areas.

It acts as a feedback for timely intervention for the benefit of the learner and the teacher.



A student profile majorly consists of:

Personal 
Details of the 

student

Baseline, mid line and 
end line assessment of 

the child

Assessment 
record on 

weekly basis

Skill set achieved by 
students on monthly 

basis

Maintaining student profiles helps SARD to review the outcomes of its innovative pedagogy at any point of 
time and to gain valuable information about the students and an understanding of their learning needs and 
conceptual knowledge. 

OBJECTIVE OF MAINTAINING PROFILE 

This model was implemented in West and Najafgarh zones of SDMC, and over 60% of all SDMC schools were 
covered. 

COSTS

LEARNINGS FROM PHASE I AND RATIONALE FOR GOING 
INTO PHASE II
Research reveals that teacher’s competencies and skills build effective school systems. To maximize student 
learning, teachers must have expertise in a wide-ranging array of competencies in an especially complex 
environment such as the one in which MCD operates in. Of all the factors under the control of a school, teachers 
are the most powerful influence on student success. In service teacher trainings play an important role in 
developing essential skills of a teacher- be it subject oriented, pedagogic skills or classroom management. In 
the context of Delhi, where students are behind their desirable learning outcomes, In service teacher training 
of MCD school teachers is a matter of major concern due to the following challenges in the system.

No continuous follow-up and follow-on of these trainings; either the trainer has changed the next time or the 
trainee does not get a chance to attend the training leading to persisting gaps in understanding.

MCD does not have any dedicated training cell to impart training to its teachers in a structured and effective 
manner. On the other hand, trainings do not focus on pedagogical issues, classroom managment and assessment 
techniques. Instead, they focus on macro child protection issues .

As a result the teachers lack ownership /accountability leading to a very low learning at the primary stage, so much 
so that the students are not able to cope up with the syllabus at the upper primary level.

Thus after analyzing this system of government teacher training, SARD came up with a first of its kind pilot in 
India  which focusses on majorly  building the capacities of SDMC teachers in a very innovative and rotating 
manner.

Although a large number of seminars are held for the teachers but their effectiveness continues to be debatable. 

Teachers graduated from DIETS enter into government system with very limited pedagogical knowledge and when 
their knowledge is not enriched during their course of service (in service), then ultimately poor level of understanding 
gets carry forward to the students whom that teacher teaches. Thus a student is surrounded by a world of 
misconceptions.

Regular seminars are held during summer, but the teachers are generally unable and unwilling to participate in it.

DIET, SCERT and SSA has the main responsibility to ensure training for the teachers. However, all these structures like 
CRC, BRC and institutions like DIET and SCERT have their own limitations because of lack of human and financial 
resources.

COST PER CHILD: Rs. 700



MSDF PHASE II (2016-19)

“Promote and strengthen quality education in all the SDMC Schools of Delhi through 
Intensive Academic Support to teachers to effect Student Learning Enhancement in a 

sustainable manner.”

SARD in collaboration with MSDF has established a model of Teacher Support and Remedial Education for 
Phase II (2016-19). SARD has an Academic Support Group for teacher capacity building by providing regular 
on-site in-service support to handle multi grade, multi skill children through SARD’s innovative pedagogy 
and Teaching Learning Material. This model, also focusses on children who need extra academic support by 
providing constant support through our Academic Facilitators by creating inclusive environment and improving 
their learning level outcomes. In order to achieve this, SARD recruited a team of 30 highly qualified teacher 
trainers in Hindi and Mathematics Language.

MODEL

An Academic Support Group is a team (pair) of 1 Math and 1 Hindi expert who go to schools on rotation basis. They 
visit each school once every 15 days and conduct monthly 2 sessions with same set of teachers at the school 
location and during school hours. 

50-60% of the primary school teachers are covered during the school hours at the school location itself.

TEACHER TRAINING MODEL

SARD implemented this model in all four zones (West, Najafgarh, Central, South) of SDMC and supported 
teachers and students across many schools.

OUTREACH OF PHASE II

Number of schools benefitted from 2016-18: 270

Number of students directly benefitted from 2016-18: 1,890

Number of students indirectly benefitted from 2016-18: 1,10,700

Number of teachers directly benefitted from 2016-18: 2,500

COST PER CHILD

Rs. 200
COST PER TEACHER TRAINER

Rs. 3,000

5. Exposure to SARD model 
schools

4. Classroom 
observations

5. Assessment 
strategies

7. Integrating 
technology in the 

classroom and linkage 
to NCERT and CIET

1. Visioning 
exercises 

Components of 
Capacity building 

Sessions with teachers
3. FGD on 

misconceptions, 
hardspots & common 

student errors

2. Thematic 
workshops

COMPREHENSIVE 
APPROACH 
ADOPTED BY 
ACADEMIC SUPPORT 
GROUP (TEACHER 
TRAINERS)

Academic Support 
Group Members

Team of 2 Teacher Trainers  
(1 in Hindi and 1 in Maths)

15 pairs of SARD teacher trainers conduct 12-14 sessions in approximately 150 MCD schools per year

One teacher trainer 
team looks after the 
training of 15 schools

Rotation: Each school 
visited once every 15 days

Same set of MCD teachers 
attending the sessions 
throughout the year
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Concrete
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Application of 
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SARD’S PHILOSOPHY 

ON TEACHING OF 
MATHEMATICS

Mathematizing  
the child’s 

thought process

SARD’S PERSPECTIVE ON TEACHING OF HINDI LANGUAGE

Extension of their daily language, which also makes them comfortable in their first exposure to a social institution, 
i.e. school. 

The teachers construct their pedagogic methodology based on learner’s previous knowledge. 

Every activity is developed to promote the expression of learners and to enable dialogue between languages.

Speaking, listening, reading, and writing play a very important role in the success of learners in all spheres of life.

Language to be taught from easy to difficult.

Whole language approach is to be followed, taking a route from words to alphabets.

Learners have their own language before they enter the school and most of them have already mastered the 
complexities and rules of the language. They are able to express their feelings, desires, experiences, and their 
views with ease. If teachers are not able to understand the role of language in learner’s lives, then they are not 
able to perform their role well. SARD attempts to teach language in following ways:

SARD’S PERSPECTIVE ON TEACHING OF MATHEMATICS

The prime aim of mathematics education 
is to mathematise learner’s thinking 
process and to develop mathematical 
concepts. In this endeavor, it is important 
to create such a learning context in 
which learners do not view mathematics 
as burden. 

Assessment is an essential component of a teaching cycle. Assessment helps to map the achievements of the 
students and to gain understanding about their misconceptions. It not only assesses the extent of learning 
by students, but is also meant to reflect on the performance of the teacher. In this sense, it is both a reflected 
(student’s performance) and a reflective process (teacher’s performance). The process and purpose of SARD 
assessment is to do a paradigm shift from only assigning grades/awarding marks to providing constructive 
feedback and to assist improvement. Traditional examinations often tend to assess separate skills, and the end 
result is expressed in terms of a single skill unlike SARD assessment which is Learning and learner-centered 
involving more than one skill. 

SARD’S APPROACH ON ASSESSMENT

SARD believes in Assessment for learning and Assessment as learning. Assessment of students 
fulfil the following purposes:

Identify individual needs.

Plan teaching-learning situations.

Tracking the learning changes and progress.

Assessment for learning and assessment as learning approaches in particular, help teachers and students 
to know if current understanding is a suitable basis for future learning. SARD uses innovative techniques to 
do the assessment of learners involving- Individual Assessment, Group Assessment, Self-Assessment, Peer 
Assessment which focus on process of learning rather than just an end product. 

SARD intervention and assessment strategies have gained acceptance from many of our donors and government 
officials.

INTERNAL ASSESSMENTS - BASELINE, MIDLINE AND 
ENDLINE ASSESSMENT 

SARD conducts three formal assessments during the year which are aligned to national level learning indicators 
and outcomes. The achievement standards describe the extent of knowledge, depth of understanding and 
skills that would be typically acquired and demonstrated by students.

The three formal assessments are namely, Baseline, Midline and Endline assessments. The purpose of baseline 
assessment is to analyse the current learning level of students according to NCERT learning indicators. Baseline 
assessment is conducted before our intervention starts in order to understand the need of each and every 
child. On the basis of baseline, SARD identifies children who need extra academic support and facilitate them 
accordingly. In the middle of the intervention, midline is conducted in order to map the child’s progress from 
the time of baseline and to verify the planned strategy. Midline is the most essential step because it verifies the 
intervention done so far and further strategy is planned accordingly in order to achieve the learning outcomes 
of the year. Towards the end of intervention, endline is conducted to compare child’s learning level from the 
baseline and understand her progress during entire intervention year.



SARD believes in child-centered assessment, where questions are designed and shaped in 
following domain:

Knowledge- To know specific facts, terms, concepts, principles or theories.

Reasoning- To think critically, to integrate ideas into solution.

Application- To apply knowledge to new situation, to solve problems.

Questions are also spread across the level of difficulty- Easy, Medium and Hard, in order to cater the multi-
ability students. 

Baseline-Midline-Endline has been formulated by keeping in mind the following concerns:

VARIED 
LEARNING 

DOMAINS
DIFFICULTY 
LEVEL

MAPPING SARD 
ASSESSMENT 

INDICATORS 
WITH NATIONAL 

LEARNING 
OUTCOMES

LEARNING 
GAPS OF 
STUDENTS

Easy

Moderate

Difficult

Misconceptions

Common Errors

Knowledge

Reasoning

Application

Catered NCERT learning 
level outcomes

Grade wise competencies

EXTERNAL ASSESSMENT/IMPACT OF OUR INTERVENTIONS 
IN SDMC SCHOOLS
Assessments of our intervention have been regularly conducted for each year of intervention by various 
external agencies. The following is a snapshot of the results across various years for different models of 
intervention. In every year, there is a significant improvement in the end line performance compared to the 
baseline for both Hindi and Mathematics, across standards. This shows the efficacy of SARD’s intervention in 
SDMC schools.

A. ASSESSMENT REPORT FROM THE FIRST PHASE OF 
INTERVENTION FOR THE YEAR 2014-15

MATHS GAIN (PERCENTAGE POINT) LANGUAGE GAIN (PERCENTAGE POINT)
EFFECT EFFECT

CLASS TREATMENT CONTROL DIFFERENCE CLASS TREATMENT CONTROL DIFFERENCE

3 25.8 7.8 18 3 29.6 4.7 24.9

5 16.9 7.2 9.7 5 18.9 7.2 11.8

Large

Large

Large

Large

As can be seen above, in the external assessment conducted by the external agency Educational Initiatives, 
there is a significant percentage point difference between the endline assessment and the baseline assessment 
of the intervention students for both Mathematics and Hindi Language in both grade 3 and grade 5.

B. ASSESSMENT REPORT FROM THE SECOND PHASE 
OF INTERVENTION (TEACHER TRAINING MODEL) FOR 
THE YEAR 2016-17

Mathematics learning level outcomes comparison between baseline and endline – 2016/17

GROUP
CLASS 3

BL EL EL-BL

INTERVENTION 109 125 16

COMPARISON 
GROUP

114 120 06

CLASS 5

BL EL EL-BL

111 112 11

112 120 08

Hindi learning level outcomes comparison between baseline and endline under Phase 2 model– 2016/17

GROUP
CLASS 3

BL EL EL-BL

INTERVENTION (I) 90 103 13

COMPARISON 
GROUP (C)

97 100 03

CLASS 5

BL EL EL-BL

97 112 15

98 107 09

As can be seen in the above table published by GMI, there is significant jump in the endline when we compare 
it with the baseline for both Class 3 and Class 5 for Hindi and Mathematics in this new and innovative model of 
teacher training and capacity building intervention across zones in SDMC.

(The scores mentioned are measured on GMI internal grading scale)



INNOVATIVE TEACHING LEARNING MATERIALS 

SARD has been able to develop various innovative and low cost Teaching Learning Materials (TLM) in the field 
of Mathematics and Hindi. This was done in collaboration with MASHAV, the Israel Agency for International 
Development Cooperation. These TLM cover more than 150 concepts in a playful manner and can be used by 
the teacher to demonstrate various concepts in the classroom and clear commonly existing misconceptions.

SARD has developed a TLM Bank in one of the science centres of SDMC in collaboration with the Government 
of Israel. The various TLM developed and the complete set is displayed here and SARD conducts training 
regularly for the teachers in this science centre on how to use these TLM. 

TECHNOLOGY BASED MONITORING AND 
FEEDBACK THROUGH APPS

In order to integrate technology and its benefits into the intervention, SARD has developed an app, which is 
available on Google Playstore, for ensuring the effective monitoring of the intervention. This app helps in 
tracking daily attendance, instantaneous feedback and live monitoring on a dashboard. Through this app, 
the monthly schedule of every teacher trainer is made in advance and the trainer has to mark his/her entry 
attendance at the school location on the day and time of training using the live GPS. The  feedback of the 
training, both qualitative and quantitative, is also filled in immediately by the MCD teachers post the training 
is over. This data is collected immediately and passed on to the MCD authorities on a dashboard for all the 
training sessions of all the schools. Post the training, the trainer has to check out the exit attendance again using 
the live GPS feature.



CHALLENGES

Throughout our journey, we have faced multiple challenges and this has enabled us to learn from it and improve 
our intervention and approach. Some of the challenges faced from a systematic level which we have observed 
are as follows:

Diverse background of teachers:

The in-service teachers are coming from a variety of background and hence there is no common understanding 
amongst them from a concept point of view. Since there are many private DIETs, public DIETs and also long distance 
education, and there is no common accreditation  system in place, a common understanding from a concept point of 
view has to be built and this required a lot of effort from our side.

Lack of availability of TLM resources in schools:

Since there is low provision of funds from the Government side to enable access to procure Teaching Learning 
Material, many of the teachers continue to use the same static way of teaching. SARD worked a lot to develop new, 
low-cost and innovative Teaching Learning Material to promote hands-on application approach by the teachers.

Lack of integration of ICT in classroom:

Poor understanding from teachers on the usage of ICT tools and mobile apps and how it can be used to enhance 
learning and effective monitoring.

No common large scale assessment:

Since there are many large scale assessments at the moment and there are multiple players who are conducting 
it, there is no consensus among which tool to use. Hence, there is a need to have a dialogue on the same and build 
understanding on it.

SARD has been working in SDMC schools with the support of many donors and has implemented numerous 
innovations in its approach. Based on the learnings and observations of our interaction and interventions with 
SDMC, the following are some of the suggestions which we would like to carry out in the future.

Scale up of this unique teacher training intervention model with other conducive civic agencies in Delhi-NCR region 
and outside.

Set up more TLM banks and resource centers in spaces provided by civic agencies and enable access of it to 
teachers and school principals.

Integrate new technology in our interventions and continue to bring more apps to schools and link teachers and 
principals with technology.

Continue to develop more ambassadors from school who will promote pedagogy and innovative assessment 
practices.

THE WAY FORWARD



STAKEHOLDER VOICE

d) Avdesh Mehta (HM, South Zone, SDMC primary school Ambedkarnagar sector 5 no. 3 
II)

SARD is a good organization in the field of education and the services provided by the 
academic support group is very innovative and beneficial for the students as well as the 
teachers. I wish the organisation keep inspiring us for future also.

TEACHERS OF SDMC

a) Arshila (Teacher, Najafgarh Zone, SDMC Primary School Dabri)

When I think of SARD I remember a quote by Benjamin Franklin –
 
“Tell me and I forget, Teach me and I remember, Involve me and I learn”. 

Truly SARD is involving students along with teachers and preparing them for the next century. 

b) Sneh Veer (Teacher, Central Zone, SDMC Primary School Govind Puri II)

Primary students are the seeds of endless possibilities by their quantitative and qualitative 
efforts.  SARD has equipped the school staff with the capabilities of nurturing these young 
talents.

c) Usha Malhan (Teacher, West Zone, SDMC primary school JJ Pankha Road)

SARD has clearly identified some key areas where the knowledge base could be stronger 
and where the education field could be benefited from more understanding. They have 
worked very effectively on the identified areas of children’s misconceptions and in-service 
training session planned by them helped in filling the gaps in knowledge about quality 
teaching. This as a result helped in exploring issues related to quality teaching process and 
student learning strategies.

DEPUTY DIRECTOR, EDUCATION, SDMC

a) Sh Kirpal Singh, Deputy Director, Education, Najafgarh Zone, SDMC

Unhesitatingly, I acknowledge that a remarkable change has been noticed in the schools 
where SARD (Society for All Round Development) is associated. SARD has been  instrumental 
in all the spheres of school management and specifically in pedagogy and teacher training. 
Hence, a  positive change in our school environment and a qualitative change in behaviour 
of teachers and students both has been observed.

b) Surender Rai Bhandoria, Deputy Director , Education, WEST ZONE, SDMC 

SARD is doing commendable job in the field of education through its various interaction 
with students as well as teachers. It has contributed  in improving education and the learning 
level outcome of students.  The most amazing aspect is its TLM Bank which help in enhancing 
learning experience of students. We look forward to more such TLM resources which would 
help the teachers of our schools to teach in an interactive way.

HEAD MASTERS

a) MS. Anita Noutiyal (HM, Najafgarh Zone, SDMC Primary School Palam Village)

The education of underprivileged children of our society was quite a big challenge to 
deal with. SARD has provided us with brilliant ways such as activity based learning, use 
of innovative learning resources and also taught us how to make teaching process more 
effective as well as interesting.

b) Baljeet Kaur (HM, Central Zone, SDMC Primary School Amar Colony)

The experience that we share with SARD is really delightful. Their teaching strategies and the 
way to communicate with students is not only impressive but helpful too as students are able 
to discuss their problems. SARD team is very co-operative and innovative.

RITA SHARMA, ASSISTANT DIRECTOR OF EDUCATION, SDMC

SARD, with the support of the MSDF, has been working with SDMC schools for a long time 
now and is one of the innovative NGOs. They have helped a lot in the capacity building of 
our primary teachers and also in promoting hands-on-application approaches of teaching. 
Their model of sending Hindi and Mathematics teacher trainers to the schools and carrying 
out the training for the teachers during the school hours at the school location is a first of its 
kind project which we have piloted in SDMC, and it is starting to show good results.

c) Veena Gandhi (HM, West Zone, SDMC Primary School Chaukhandi New)

SARD is an effort to stay in the education system and  to build a great society through 
children. They have started their intervention in our schools recently and have already 
started to impact the way the teachers are teaching in a positive manner.
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